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ZPD as Voicesin Un托y＝An臣納nograpわy
OfDia10guein C‡assroom
恥jiMoro（みざg才ねね〆軸cゐog切払才〃g巧妙〆器αゐ加地乃卯ゐ〝∂α見好－おだ，拗α乃）
The concept ofthezone of proximaldevelopment
COnCreteneSS，alegacy ofMarx’sthinkingon dialectics．
Oftendescribedas theunitybetweenoppositesor witbin
O切ect’sconcretenessmay be seen astbeunltybetween
（ZPD）maybe bestcaptured
Concretenessisa property
SOme diverslty．Accordingto
multiplyandheterogeneous
intermsof
Ofan object，
thisview；an
divisionsa d
t壬1einternalrelations between t壬10Se heterogeneous divisions．Classroom discourse，aninstancef
ZPD，isconstituted缶om heterogeneousv ices and varieties of embodied practices．Whilethe
COnCreteneSS Ofitsdialogueis，atitsbest，maXimizedby tbeinteトanimationof opposites，itisnot
uncommon fortbeheter（唱eneltyOfvoices and practicestobesuppressed andfortbevoices ofthe
partlClpantStObecomeisolated．Here，Ipresenttheprocesses ofdialogueand monol喝uethatねrm
part ofthe classroomdi c urse，highlightingthehearlngaCtivlty Ofchildren andteachers．Although
hearing has beentr atedas apassive processintraditionallingulSticst dies of monologues，itis
unquestionablyan active and collaborative process．Withouthearers displayingtheirhearership，
individualsc nnotbecomespeakers．Ihave conducteda micro－interaction analysIS Ofthediscourse
inaJapaneseclassroom，inwhichthechildren andteachersuse two di鮎rentsociallanguages，i・e・，
ねrmalstandardJapaneseanda regionaldialect．Byre－mediatingthetwo sociallanguages，the
children andteachercollaborativelyconstructtwo di鮎rent打ameworksforparticipation；Onebeinga
brma11y－managedr na女）rdiscussion，Witbtheotheras aninformalsetting where partlClpantStalk
なeelyand convivially・Thechildren andteachersemploy variousbodilyactions，including pauses，
phrasalbreaks，andsociaト1anguageswitching，aSCueSforcbanglngthe血・ameWOrkandfordisplaylng
hearership．
Keywords‥ZOneOfproximaldevelopment，VOice，bearersbip，Classroomdiscourse，partlClpation
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The notion ofZ neofProximalDevelopment
（Wgotsky；1987，p．209）representsthesocialdifF r－
ence ordistance betweenlearnersandinstructors．
IntermsofMarx’s dialecticalnotions，theZoneof
ProximalDevelopmentmight correspondto the
cellofa complexbiologicalsystem．0ちtbeno ion
ofZPD mightcorrespondto the‘concreteuniveト
sal，alaIlyenkov（196（y82），andto Davydov’s
（1990）notionof‘germ cell’．The notionofcell，Of－
tendepictedas theunity ofopposites ortbeunlty
indiversity（Marx，1857），repreSentStheorigin of
theprocessinquestion．The cellincludessome
prlmOrdialcontradictionsinitself，anddevelops
intocurrentformationoftheprocess withoutlos－
1ng any Oftbesecontradiction・Tbe cellrepresents
theorlgln andthetr由ectoryofthe processd vel－
Opment．
In Marx’sCapital， blloⅥrlng Ilyenkov
（196α82），thece110fthecapitalistic worldisthe
value－brm，Whichhasun払1dedたom thesimple
commodity exchange andth prlmOrdialcontradic－
tionwithinit．ThisistheorlglnOfboththe capitaト
isticworld andits di氏culties．Howeveちth
currentformationcanbedisplacedintoa otherfoト
mation，andbe discarded．
In thispapeちⅠviewWgotsky’snotion of
ZPD as runnlng parallelwithMarx’sdialectical
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ideas，and
Classroom
Classroom
tory toits
claimthat
claimthat thenotion ofZPDin the
SpeC泊estheprlmOrdialcontradictionin
instructionandreconstructsthetraJeC－
developedcurrentformation．Ⅰ如rtber
SpeCi良cation andtraclngShouldbein－
Cludedin research uslngthe socio－Culturalap－
proach．My methodologyis whatWgotskyreぬrred
to as
1978，
a geneticor historicalapproach（Wgotsky，
p．65）．竹gotskyrepeatedly citesMarx’
WOrds；“Iftheoutwardわrms oftbingscoincided
directlywiththeiressence，then every science
WOuldbe superfluous”（Marx
p．384）．於omthiscitation，itis
StreSSed．genotypic ratherthan
andthat thisorientationstems
ticalideas．
andEngels，1894，
Clearthat吋gotsl甲
phenotypic research
たom Marx’s dialec－
J．2脚αgα打招砂（才夢匂gcどぶ加地gC払ぶざダ・〃♂椚
Inmodern schooling systems，theZPD as so－
Cialdistance appearsas a discursive formationin
theclassroom．A considerable number of studies
have beenmadeon verbalheterogeneltylnClass－
room discourse．Amongthesestudies，Erickson
andShultz（1981）わcuson tbevarieties of“partici－
pation structure”inclassrooms，恥rtsch（1991）ar－
guesforthediversityof“sociallanguages”，and
Gutierrez，Rymes，andLarson（1995）explorethe
multiplicity of“scrlptS and socialspaces”in class－
room discourse．InthispapeちIwillclarifytbe
Characteristics ofZPDin classroomsthrough the
unfolding ofthe complex andheterogeneityofver－
balformationintheseclassrooms．
TherelationbetⅥreenalearner and aninstruc－
torcan bean asymmetricalrelationasiftheyare
participatinglnaCOmmerCialprocess・Theasymme－
tryinlearnlngisexactlythesame asthatbe－
tween a seller anda buyerinvolvedina simple
COmmOdity exchange・Theexchange maybeunsuc－
CeSS如1howeverhardtheselleris willingto sell，
andthe buyer，swillingnessto buymay be re－
JeCtedby thesellerinthisasymmetry・Because
thesellerisas vulnerableas thebuyeちtheseller
andthebuyercanbeviewedas anequality
Intheclassroom，itis oたenthecase thatchil－
dren don’tlearneven though theyar taughton
theone hand，Whilechildren sometimesdolearn
Without anyinstructionon tbe tbeこAccordingto
Wgotsky（1987，p・170），directinstructionisimpos－
Sible，andif aninstructor’s attempto glVedirect
instructionw llresultinhe“mindlesslearnlngOf
WOrds，an empty Verbalism”．
HoweverintheschooIsystem，the asymme－
trybetweenchildren andthe teacheriseduced
tochildren’sincompetency，払rcefully andinvisibly．
Ⅶhile therelationbetween thelearnersandthein－
StruCtOrin alearnlng Situationis equal，becausein－
StruCtOrSandlearnersare equally vulnerable，the
relationbetweenchildren andteachersinscboolis
unequal，in particular whentheinequality that
iearnersare disabled．Ranciere（1991）defines“ex－
plication”asthemutualpositionalitybetweenchil－
drenandthe teacherspectlliarto schooling．He
如rtberclaimstbatin tbispositionality；1earners
arelikelyto bestult泊edbytheinstructoこand that
theprocess of explicationis reiムedinthediscur－
Siveformationbetweenparticipantsin classroom
talk．Inexplication，tOteaChisto transmit knowl－
edge，by“1eading students’minds accordingto an
Ordered pr喝reSSion，かomthem st simpleto the
mostcomplex”（ibid．，p．3）．
Bakhtin（1987）stressestheasymmetry ofdia－
10glZlngparticipants．He claimsthat botb the
Other andthespeakerhavea privileged perspec－
tive．Theother’s perspectiveis privilegedbecause
One CannOtSee thebackofone’s ownhead，but
“th backofone’s headexistso切ectivelyandcan
be seen by others”（p．290），Bahiくtinalso empha－
Sizedtheprivilege ofthe speaker andh rp spec－
tive，“nOtme曙1ng With anotheちbutpreservlng
One’s ownposition ofextralocality andhesurplus
Of vision and understanding connected witilit
（ibidリp．299）．”Itisthi asymmetrybetweena
Speak randa bearertbatunitesthemand makes
itpossiblebr themto dialoglZe．
J・jβぬわビタgcざq′カぬわcね
In thisarticle，Iwillfocuson themulti－VOiced－
ness ofclassroomdiscourse，Created byhe hybrid
brmationofa regionaldialectandstandardJapa－
nese・Iwillargue如）ma SOCiolingulStic perspec－
tiveabout hatclassroomtalkismade possible
throughregister shift and，Willexamineth social
langu喝eSandcomposition of speech genresin
Japaneseclassroomsなom a Bakhtinianperspec－
tive・ThisfocusslngShouldimprovetheunderstand－
1ng Ofthe historyf discursive formationin
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Japaneseschooling．Scribner（1985），inherbrilliant
StudyonWgotsky’shistoric軸arguedthatparticu－
1arsocialhistory shouldbe adde to竹gotsky，s
agenda女）ra historicalapproach，Whichiscom－
posedof phyloge叩humangeneralhistor沸and
theontogeny of anindividualperson・Ipropose
tbat thenatureofinstructionaldiscourseina paト
ticular historicalconditioncanlbe understood
tbrough historicalreconstructionofthe discursive
ぬrmationmadeby dialectalandstandardJapanese
languages，
BoththenotionoftheJapaneselanguageas a
nationallanguage，and theotion of reglOnaldia－
lectsare historical，thatis，borrowlngWgotsky，s
phrase，“atranSientchild”，bothnotionsare histori－
Cally constructed andtheirdevelopment hasnot
yetceased・Sakai（1991）arguesthat，ineighteenth
CenturyJapan，“aSthecountrywas dividedinto
manydomainsand socialgroups witbvastdialec－
talandstylistic variet沸nOWhere couldtheJapa－
nese asuniversally spokenby‘Japanesepeople’
be found（p．2）．”如thattime，thepostulation of
theJapaneselanguageas aunitaryone waspossト
blethrougha certain scbeme oftranslationw th
theChineselanguage，inthisscbeme，WhichJakob－
SOn（1971）called“inteト1ingualtranslation”，the
twolanguagesare treatedasif closed andauto o－
mous．Lateちtheinterrelationand mutualcon缶gura－
tion between thestandardlanguagend the
VernaCulardialectalJapanesealso madeit possible
to postulateth single andunitaryJapaneselan－
guage，“Kokugo”（the nationallanguage）．
Thegoalof modernschoolinginJapan，Which
Startedinthelatenineteenth centur沸has been
aimlngattheconstruction oftheunitary andcan－
OnizedJapaneselanguageforpostulatingheJapa－
nese nation．It shouldbe notedthat thisba also
been the historyof postulatingtheconceptofre－
g10naland vernaculardialects thatare subjectto
thecanonizedJapaneseas“Kokugo”．The standard
nationallanguage which purportedtoinclude the
VaStVarieties ofvernacularlanguagesinit，aSVari－
ants，WaSaCtua11y constructed魚－Omthe′払kyodia－
1ect．
恥om the historicalperspectivepr sent d
above，nOrth－WeSternJapan，myreSearCh site，has
quitean outstandinghistory
As thenationallanguagewas settled，peOple
innorthlVeSternJapanwere“re－discovered”asbe－
1ng quited此culto comm nicate withinstandard
Japanese．Dialectsinthis
Tbisarea wasregardedas
pan，a COlonyina nation
besupplied witblan糾age
area were stlgmatized．
a foreigncountryinJa－
State，Which neededto
education．Thestudents
intbisarea were prohibited如）m uSlngtheir dia－
1ectinschool，andtheprlmarygOaloftheireduca－
tionwas to remedythe dialectalformsin
Children’sutterances．
In thispapeちIwillpresentaninteractional
analysIS Oftheheterogeneousformationcreatedby
lectalandstandardJapaneseincurrentclass－
room discourseinnorth－WeSternJapan．Then，I
Willevaluatehe multi－VOicedness ofthe dis＿
COurSe，uSlngBakhtin’snotion ofdialoglCalorienta－
tion（Bakbtin，1981，p．275）．
J．才βαね
The data女）rthistudy consistsof approxト
mately150hours of video andaudio recordedis－
COurSe datain twentyclassrooms．Aspartofan
OngOlng StudyIwillfocuson on aclassroomdata，
the4thgraders’socialstudy class，in whichthe
Children andthe teacber talkabouthecharacteris－
ticsofwinterlifeintheircommunity，COmparlnglt
to otherareasinJapan．Iwi11presentthesedata
打om thisclassas oneinstancethatillustrates the
linguistic diversityofJapaneseclassrooms．The
question ofgeneralizabilityisopentofurtheranaly－
sis of otber classroomtalk．
2Part妃ipaモbnand Genre
inC暮assroomDiscourse
2．J翔rガc申αgわ〝ぷか〟C′〟rgα〃d卑ggcゐ位〝アβ
Beforepresenting my analysIS Oftheclass－
room discourse，Iwillpresenttwo viewpolntSfor
describingitsverbalheterogeneity；1）thenotion
Of“participation”whicbisa discourseanalyticno－
tion，and2）Bakhtin’snot on of“genre”．Theno－
tionof participationintegrateshep rticipants，
action，and eventinhumaninteraction．
It has beentreatedas a necessary part of
any analysIS Of classroomtalk thatv riousutteト
ance typesare foundinclassroomdiscourseand
thevareities contributeto thedeveloplnga d peト
brmlngtheinstructionalactivities．Thesevareiti
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Of classroomtalksisconcerned with“partlClpa－
tion”，thatis“therights and obligations of partici－
pants with respectto who can say what，When，
andtowhom”（Cazden，1986，p．437）．Ericksonand
Shultz（1981）emphasizethata participations ruc－
tureisinteractivelymanaged and embeddedin
temporalordeちand thereforeisund r continuous
Change．The rights and obligations ofinteractants
are exposedto continuous scrutlny and re－distribu－
tionineachformationf concertedactivity丘・om
moment to moment．
AccordingtoM．H．Goodwin（1990）“participa－
tionなamework”hastwointeractionalaspects．
Tbe firstaspectisthe“participationstatus”which
refersto themutualpositionlngbetweenthepaト
ticipantsin thespeech activityこThe secondisthe
processby which“relevant partiesare characteト
izedanddepicted”ina certain払sbion，払rexam－
ple as“animated”．
Bal（htin’s（1986）notionof“speech genre”shed
lighton theinnercomposition ofdiscursivehete o－
geneity anditsevelopmentand change．Accord－
1ngtO Bakhtin，“eaChsp erein whicblanglユageis
useddevelopsitsown relatively stabletypesof
theseutterances”（ibid．，p．60）．Theserelativelysta－
ble typesofutterancesare called〃speech genresり・
The diversityof speech genresare boundless be－
CauSe thevarious possibilities ofhumanactivity
areinexbaustible，andbecauseeachdomainofac－
tivitycontainsa etofspeechgenreswhichdeveト
OpS andbecomesdi鮎rentiatedas thedomains
grOW
恥110WingBakhtin（1986），血）ma Speaker，s
Viewpoint，〃speaker，s speechwillismanifestedprト
marilyinthechoice ofparticular speech genre
（ibid・p・78）・”Eacbutteranceemergesasaninteg柑－
tionof〃tbematiccontent〃，〃style〃and composト
tionsof addressivities・Style，aSOne element of
thegeneric unity ofan utterance，isinseparably
linkedto〃particulartypesof constructionofthe
Whole”（ibid．，p．64）ofutterances．Thenotion of
Style correspondsto thesociolinguisticnotion of
registe工Addressivityreferso‖the typesofrela－
tionbetweenspeakers and otherparticipantsin
SpeeChcommunication”（ibid．）．Thisnotionseems
to run parallelwitbthenotion of participation
StruCturemaintainedbyiscourseanalysts．
Vhat di鮎rentiatesB khtin－sideas如）m the
SOCiolinguistictheoryof participationishe otion
Of speecbgenreanditsdevelopment．Bakhtin dis－
tinguishes“primary（simple）genres”な（〉m“SeCOn－
dary（complex）genres”．Primarygen es arisein
“unmediatedspeech communication”in everyday
life．Secondary（complex）speecbgenres，Which“ar－
iseinmore complex and comparativelyhighly de－
Veloped and organized culturalcommunication”，
“absorbanddigestvariousprimary（simple）gen－
res”（Bakhtin，1986，p．62）．
Accordingto theBakhtiniannotion of genre，
Classroominstructionaldiscoursecouldbe anin－
StanCeOfa secondary；COmplex genre．Iwilldem－
OnStratethatBakhtin’sperspectiveleadsto the
SpeCification of prlmary genreS andtheir hybridiza－
tionin tbeclassroom．
In my analysis of classroomdi coursein
nortb－WeSternJapan，Ⅰ払und，atleasttwo kindsof
Style；VernaCularnorthernJapaneseand standard
Japanese．Thisclassroomdiscoursewouldbeanin－
StanCeOf secondary genre，hybridization occured，
tbatis，aSifstandardJapanese“digestsand ab－
SOrbs”vernacularnortbernJapanese．
2．2月J汝どぶざgざα〝dJ5抄おざ加C滋舶コ払放
In my analysIS Of classroomdi coursein
north－WeSternJapan，Iwillbeginby focussingon
Cbildren’s utterances．Ibund two contrastive
SpeeCh genrein children’s utterancesin mydata．
Thesetwo kindsare oppositeinbotbaddressivity
and style・Oneisa mono－addressintandardJapa－
nese as an tionallanguage．The otherhas hereto－
addressivityin vernaculardialectaりapanese．Iuse
the term“mono－address”tore払rt thesitlユation
Wherethespeaker addresses everyoneas agroup・
AndIuse th term“betero－address”toreferto
the ituation where
The childrenuse standardJapaneseinmono－
addresswhen thesettlngis controlledby the
teac壬1eこExcerptlisan nstance of“This week，s
news”．Thisevent，Wbere childrentalkaboutand
Share news缶omTV neⅥrS OrneWSpaperS，uSually
OCCurS at thebeginnlngOftbesocialstudy class．
“Thisweek news”isan eventwhich asa struc＿
turesimilarto whatMehan（1979）rekrsto as the
“Ⅰ－R－E〃．
The eventof〃this week，s news〃opensup
Withthe teacher，sexplicitdeclarationof the
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event．Then，a允er cbildren raisetheirbandsto
gettbe瓜00ちthe teachern mes agirl，Ms．Azusa
and allocatestbe 蝕）Or tO heェ Ms．Azusastands
up and presentsber version of“tbisweek，s
news”in utterance13，is addresslng allthemem－
bersofthe class，includingthe teacheこSheuses
theauxiliary verbbrm desuattheend ofherut－
terance tomarksherutteranceas polite andfoト
mal．Thereisno dialectalforminth sutterance．
Ms．Azusa’suse of desuandlack ofdialectal
わrms characterizeAccordingto theselingulStic
払cts，thisutterancecan be utteredas standard
Japanese．
Thechildrenuse thevernacular andhetero－ad－
dressinparticipation structures whereheyare
talkingtoeach otherin various placesinthec ss－
room．They alsouse this typeofutteranceinan－
SWerS tO the teacher’squestions whichare
addressedto a neighboring child，Orin personal
comments on the teacher’so other children’s
Oplnions．
In Excerpt 2，Ritsukoaddressesto another
girlnexttoheちKayo，inutterance191intheveト
naculaェSheuses the dialectformgure，andoes
not use astandard auxiliaてyform t tbeend of
herutterance．
2・3月肋gざぶα〟♂j砂おぶ加娩g花αCゐgr鞄戊
The teacher’scombination of addressand＿
Stylesisねrmorecomplexthanthechildren，scom－
binations．Tbeteacher，Ⅴ訂ies bis11Se
address withs andardJapanesed
dresseswithtbevernaculaこTheteacher
Styles and address凸exiblyin histalk，
of mono－
mono－ad－
COmbines
bothto
monitorthecurrebtsstatethechildren，s activit沸
andtoactonit．
3■托acher’＄LisモeningActiv托ie＄
エJ加gg柑C釦g 肋〃曙g椚g〃gq′卑ggcゐGβ乃rg
5協節
Thechildrenwere notalways allowedto talk
in thevernacular andhetero－addressformation．
Theirtalkwas under constantinteractionalrevト
Sion and rebrmation ofbepartlClpations ructure．
Inたequentcases their talkin thevernacular and
hetero－address formswas subjectedto teacherp o－
hibition．Iwillcalltbisprobibition as“balting”．
“Halting”is theinteractivemanagem nt ofthe
Shifting of addresslVlt沸なom hetero－addressto
mono－addressformation．
In Excerpt3，“m”indicatescontinuation of
hetero－addressedand vernactllarutte ances．This
Excerpt1
6「kacher：
7A
8Cbildren：
9Rieko：
101もacher：
11Azusa：
1ぬsbijaa bisashiburini（1．30）aredesune：・
Konsyuuno nyuusukaraikimasyoo・
】
Konsyuuno nyuusu．
Hai
Hai
Haihappyoo－Site．Azusasan・
Hai．
12（UIlknown）－Shi：：：
13Azusa：ThachershusbogayameteMajorshushounikawatta soudesu・
141もacher：0：Korewakarubitoteagete．
Excerpt1
6′指acher：Ⅶell，nOWWe have“Tbis恥ek’s News”．
7A：
8
9
10
11
12
13
〃This恥ek’s News”．
Children：1良s
Riel（0：Me！
′托acher：Heremakeyourpresentation，Ms・Azusa・
Azusa：Ybs．
（Unknown）：Shi：：：
鮎usa：TbeysaytbatMa瑠aretTbatcherretiredandtbenextprlmeministeris
MェMajoこ
14Tbacher：Oh！Raiseyourhandsifyouknowaboutthis・
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episode representsa haltingof hetero－addressed
and vernacula】二utteranCeSOCCurreS afterthe teach－
er’s question abouttheamount of snow払11they
hadlastyeaI二
Inutterance202，tbeeacherrequlreSa dis－
playof“hearership”（C．Goodwin，1981）打omthe
Children，uSlng Various contextualizationcues．
“Rok叫（Sixtう”isan example of whatC．Good－
Win（1981）reersto as aphrasalbreak，thatis，a
SentenCe打agment produced whena speakerstops
histalkbeforeitscompletion．TheO．6second
pauseglVenintheparenthesesis anothercontextu－
alizationcue for hearership．Theteacher’sempba－
Sized“hai：（yes）”pronouncedinaloud voice
bllowed bytwo repetitionsof“叫a：（now）”，Wbat
C．Goodwin（1981）referestoas“re－StartS”，如nc－
tionas cluesforgettingthechildren’s attention．
nnaly；theteacherendshisutterancewith“kiku
na”（Iwillhearなom you），aneXplicitdemand女）r
thechildren－sdisplayofhearership．Thec ildren
StOp uSlnghetero－addressv rnacularbrms be女）re
the teacherutteresthisexplicitdemand．Next，the
teacherrestartshisutterancein204after al．2sec－
Ond pause払110Wlngthecompletehaltof children’s
hetero－addressvernacular払rms．
The teacher’sutterance202，isan example of
a mono－addressutteranceaddressedtowardsall
thechildren，inthevernacularfbrm．First，he
uses yhedialectal女）rm“均a：”insteadofthesta －
dard“dewa”．Second，dialectalvariationisfoundin
respectto syntax．Hisutteranceends witha dialec－
talparticle“na”，Whichexpressesa phatic relation
to thehearers．
Excerpt5andExcerpt6arealso example of
theinteractivemanagement ofhaltinginwhich
tbe teacherus s amultiple contextualizationcues
tostopthechildren’shetero－addressv rnacularuト
terances．In Excerpts，thechildren stoptheir
lleterO－addressvernacularutterancesafterthe
teacher’se tart．InExcerpt6，haltinglSmanaged
Excerpt2
188r指acher：Nan－SenChinan－SenChitokanan meetorutokaiutoiina．
189Ritsuko：G（如－SenChika．
190Cbildren：（startingtotalkin thevernacularinhetero－addressed）
191Ritsuko：Kayochanno atamano tokogure．（Addressinga girlinnexttoRitsuko．）
Excerpt2
188Tbacher‥Howmanycentimeters，yOu Shouldanswer howmanycentimeters
Or meterSOf snow払1lwehadlastyeaこ
189Ritsuko：R氏ycentimeters．
190Cbildren：（startingtotalkinvernacular andhetero－addressed）
191Ritsuko：Itgotas deepas yourhead，Kayo－Chan．
（Addressingagirlinnextto Ritsuk？・）
Excerpt3
202′托acher：Rol（叫（0．6）hai：：軸a：咄a：kikuna（1．2）
l
203A shi：
heter〟vernacularxmx㍊㍊m（halting）
2041もacher‥Rokt如senchikananaJuSenChiteitteiruhikagairune．
Excerpt3
202′托acher：Sixト（0．6）yes，nOⅥlnOW；Iwillhearたomyou（1．2）
203A shi：：
hetero／vernacularx㍊芯ⅩⅩⅩ㍊m㍊（halting）
204Tbacher：There’ssomeonewhoissaying（wehad）sixtyorseventycentimeters
（snowね111astye r）．
Excerpt4
202Tbacher：Roktわi（0．6）hai：：如a：由a：kikuna（1．2）
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through the teacher，srestartsand pause．
Iwouldliketo stressthat tbechildrenare
notmerelypassive reclplentSWho automaticallyre－
SpOndto the teacher’s demand．Theyare active
andautonomousagents and，therefore，〃halting〃is
a collaborativeprocess．Severalchildren’suse of
“shi：：”seemlnglys唱naledto other cbildrento
StOptheir talk．Thissound signalservesas adis－
play ofhearershipto theteacheェInmy data，the
teacheroften restartshis alkwbenthechildren
use tbisound signal，eVeniftbechildrenhave
not stoppedtheir hetero－addressedvernacular uト
terancescompletelyThesound mayserve bothas
a slgnal女）rtheother childrento haltas wellasa
displayofhearersbiptoward the teacbeこ
j．2‘甥g′g仏塔’’砂地g
In Excerpt7，the
utterance composition
this typeofutterance
an utteranceなom the
花αCゐgr
eacheruses aninterestlng
inut erance204．Ireferto
Wherethe teacherpicksout
picked out免■Omthe hetero－
addressed vernacularutterancesas“retelling”
Itisevident虫・omthecontext hat the teach－
er’s utterance204isan extract，thatis，repOrted
SpeeCh，なomRitsuko’sutterance201．Utterance
204iscomposed ofa reporting sentenceinstan－
dardstyle witbthereported，Subordinatesentence
alsoinstandardJapanese．HoweveちRitsuko’sorigi－
nalmessagein utterance201is producedintbe
VernaCulaちaS Shownby tbeuse ofthedialect
brm 〃wakanneteba”insteadof standard“wakaト
anai”（‘Idon’tk ow），’tbedialectpronunciation
“nanaJu－SenChidene：けinstead ofstandard〟na喝u－
SenChjanai”（‘about60centimeters，），andthe fi－
nalparticle“na：”whicbmarksvernacularJapa－
nese・TbeteacberreportsRitsuko，sutterancein
indirectspeechalteringthestyleintheorlglnalut－
terance．
Ibund some casesof retellingwherethe
teachereportstbechildren，sutterancedirectly
Withoutany alteration asinExcerpt8・Inutter－
ance181，theteacherrepeatsa boy’s（B，s）utter－
ance180in theorlglnalvernacularform，tbe
teacher’setelling oftbisutterance丘・Omthechiト
dren’s betero－addressedvernaculart lkresultsin
a burstoflaughter丘・omtheentire class．Itseems
thathetero－addressedvernacularutterancesare
Strengthenedby tbisintactretelling．Insome
CaSeS this kindof retelli一喝bythe teacherencour－
agedthechildren’suse ofhetero－addressedveト
nacularforms．
j．j‘‘鞄丘吻¢〟g”α招♂′甥甲Jり′g′哲’’
Metaphoricallyspeaking，the cbildren’shete o－
addressed vernacularutterancesserve asn〃in女）ト
mation pool”，Which providesresources forthe
teacherto advancetheclassroominteraction．The
teacher takessom children’sutterances outof
tbis〟reservoir”．
Excerpt9isaninteractionhat tookplace af－
tertbechildren read anddiscusseda story；entト
tled“awar agalnSt SnOW”鉦oma textbookabout
winterlifeintheheaviestsnowね11areainJapan．
PriortoExcerpt9，thet acheraskedthechildren
Excerpt与
267Tbacher：dewaiidesuka koko：koko：dewa：maitoshi
l
heter〟vernacularxxxxxxxmxx（halting）
瀧acher：nトgatSugOrOdorekuraiyukigatsumorutoomoimasuka？
Excerpt5
267瀧acher：We11，areyOua11right？Here，here，eVeryFebruary；abouthowmuchsnow doyouguess
theyhave？
Excerpt6
7681もacher：Ieno naka ni，ieno nakani（1．0）irerarenaimonowa doosuru？
‡
heterq／vernacularxxxxxxm（halting）
Excerpt6
768Tbacher：Intoo e，shouse，intoone’s house（1．0）whatshouldone dowitbthings thatone cannot
bring（intoone’s house）？
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abouthewar against snowintheirwinterlives
but the discussionstagnated．Tbenthe teacher’s
Shiftto vernacularbrmsin Excerpt9seems to
encouragethecllildren’slivelytalkinbetero－ad－
dressedvernacularfo ms．
The teacherus s twolくindsoflistenlng aCtiv－
itywhichIreねrto as“taking out”and“replay－
1ng”．Inl止terance651，tbeteacberaddressesa
questionto Masatoshiaboutthesnowstorminthe
VernaCularfo mafterMasatosbisays“It’srougil，
asifbeing blowna ay”in650utteredas oneof
mass of chil血en’s voices．Theteacb r’spicking
up ofMasatoshi’svoiceout ofmass of cbildren’s
VOicesandbringlngitinto thepublic spaceso
that theotber childrencan hearitisan example
Of“taking out”．Thenthe teacherr peatsMasato－
Shi’s answerin utterance653．InExcerpt9，“tak－
1ng Out”occursin utterances651to653．
In“replaylng”，thechildren andteacherrepro－
duce theirinteraction，Shiftingaddressivity and
Style．Theteacherpicks uptheinteraction良一 m
tbebetero－addressedvernacularinlユteranCeS650
to 658andtakesitoutintothemono－addressed
standardin utterances661to 671．Inutterance
659，theteacherxplicitly ordersthechildrento
StOptalkingandto changethepartlClpations ru．c－
ture，uSingstandardJapanese．Thisseems to en－
COuragethechil血ento talkinmono－addressed
Exce叩t7
200Tbacber：Dorekuraininaru ke．
201Ritsuko：Ⅶakannetebarok咄u－SenChikananaJu－SenChidene：na．
heterq／vernacular
202Tbacher：Roktわi（0．6）hai：：叫a：如a：kikuna（1．2）
l
203A shi：：
heter〟vernacular （halting）
204Tbacher：Rokt由一SenChikananaJu－SenChiteitteiruhikagairune．
Excerpt7
200Tbacher：Abouth wmuchisit？
201Ritsuko：Idon’tknow Maybesixty
heterp／vernacular
202Tbacher：Sixt－（0．6）髄s，nOW，nOl蝿
203A
heter〟vernacularxxx
Shi：：
204態acher：There－ssomeone saying，
Centimeters，OrSeVentyCentimeters．
mXXm
Iwi11hearた■OmyOu（1．2）
（halting）
Si幻yor seventycentimeters（snowねnlast year）．
Exce叩t8
1771もacher：Ⅵ止iwaI由dorel（∬aitsumoru？
178A ：Korelくurai．
heterq／vernacularxxxxx
179Ritsuko：Ee，naknalくatSumOru．
180B： Ip－pe．
1811もacber：Ip－pe．
182Children：Ip－pe．（withlaughter）
183Ritsuko：Ip－pe．
Excerpt8
177Tbacher：Ⅵ屯11，abouthowmuch snow払11dowe have？
178A ：About tbis．
heter〟vernacularxxxxx
179Ritsuko：態s，heavysnow
180王ミ： Ⅶryhea叩
181Tbacher：Veryh a叩
182Children：Ⅴさryhea叩
183Ritsuko：Ⅶryhea叩
（standard）
（vernacular）
（vernacular）
（vernacularformlaugbter）
（vernacular）
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Excerpt9
649T巨acher：
650Children：
Masatoshi：
Ma：（1・5）doohaiYbkouchitokaano henmo ndenekana．
（vernacular）
（betero－addressedandvernacular）
取ihenda，OSaekke．（vernacular）
6511もacher：Masatoshi攻undoogedalく如？（vernacular）
652Masatoshi：Osaekke．（vernacular）
653
654
′托acher：
Ritsuko：
655Children：
656Tbacher：
657Ritsuko：
Osaekke．（vernacular）
Ndeno：OSiteno：hazuesoonattono：Sitasakounattekogesiteya：
（1augbter）（vernacular）
（hetero－addressedve nacular）
Mukaikaze
Nankaimohol（anOhitotokakurukarasokoya：1（00rimitenitsurutsuruni
nattesorede subette
658Children：（betero－addressedvernacular）
659Tbacher：Haijaah naslyame．
660Cbildren：Shi：：：
661′托acher：Mulねi－kazemu i－kazeno hubukinno tokiwadoo desu ka？
662Children：（hetero－addressedvernacular）
663態acher Dare kat ：ageteittekunne kana．（vernacular）
664Ritsuko：Ide，ganmenSa adatteide．（vernacular）
665Tぬcher：Haitewo ageteiu．
666Ⅵ）ukoandRitsuko：（raisedthe rban s）
667Tbacher：恥oko－SantO（2．5）Ritsuko－Sandoozo（1．9）hailbokosan，
668Yooko：Kaoniyukigaatattetumetakuteitaidesu．
669′托acher：
670Ritsuko：
671Tbacher：
Excerpt9
649てもacber：
650 Children：
1もumetakuteitaitteitta keno：．HaiRitsulく0－San．
AnmaritsumetasugltenankakaI勺1nal（unatteSimau．
Aa SOreSOOiuhuuninattakotoaru．
Ⅵ屯11（1・5）how；Well，yeS，kids丘■om％kouchihavemay havea
SnOWStOrm When youcome toschool．（vernacular）
（betero－addressvernacular）
Masatoshi：It’srough torm，aSifbeingblownaway（vernacular）
651Tbacher：Masatoshi，howisit？（vernacular）
652Masatoshi：Asifbeing blownawayこ（vernacular）
653
654
655
656
657
658
659
660
661
662
7bacber：
Ritsuko：
Children：
Tbacher：
Ritsuko：
Children：
Asifbeing blownaway．（vernacular）
1托ah．And，SnOWStOrmpuShing me，almostbl wnawa沸
Igot downandthen．Ⅰ’11belikethis（1aughter）．（vernacular）
（hetero－addressedandvernacular）
Headwind…
Manytimespeoplecome alongthewa沸thenit’s slliperlylikeice，
andso（many people）slip．
（hetero－addressvernacular）
「抱acher：Yさs，nOⅥ；StOp talking．
Cbildren：Shi：：：
T巨acher：Headwind，how
Chikdren：（hetero－address
6637もacher：Iwishsomeone
（verIlaCular）
664Ritsuko：Ithurts，my払ce
isitwhenyouareina snowstormwitha headwind？
VernaCular）
WOuld raiseh 朗Ier handtalktotheclass．
hurts，Whenthesnowstormhitsit．（vernacular）
6657bacher：瀧sraiseyourhand beわreyoutalk．
666YbukoandRitsuko：（raisedtbe rhan s）
6671もacher：Ⅵ）Okoand（2．5）Ritusko，please（1．9）yesMs．Ⅵ）Oko．
668「ゐoko：Thesnowstormhitsmy払ce andit’s cold andhurts．
669′托acber：Ⅵ）Okosaidthatitiscold andhurts．YbsMs．Ritsuko．
670Ritsuko：It’sso coldthatiitgetssoIcan’tねelanything．
671Tbacher：Yらs，that，Children，haveyouever dsuch experience？
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standardforms 女）rthemajorltyOftheremalnlng
utterances，
Itisinteretingthat tbecontentof恥01（0’s
monoaddressedtandard utterance668isthesame
as Ritsuko，s hetero－addressedvernacularutterance
664．Inthisway thebetero－addressedvernacular
serves asn“information pool”わrthecbildren
as wellasthe teacber．
4DiaIogic Coor8i門a朝Oni門C事assroom
AプβgγgJ呼，椚g乃g好一ガぬわggcα〟砂
In thissection，Iwillevaluatethedegreeof
dialoglCalityinmy dataintermsofBakhtin’sno－
tionofdialogicorientation．Bakbtin’s（1981）distin－
guishes“variousformsanddegreesofdialoglC
orientationsindiscourse”．The“lifeandb havior
Ofdiscourseina contradictory and multi－1anguaged
liぬ”is determined by dialoglCOrientation“畠rst，
amid other’sutterancesandinsidea slnglelan－
guage，amid other“sociallanguages”withina sin－
gle nationallanguage andfina11yami di鮎rent
nationallanguages withinthesame culture”（ibid．，
p．275）．
The first formispasslng缶omone ねrm of
languageto anotber without awareness．Bakhtin
glVeS ani11ustration of anilliterate peasant wbo
“milesaway鉦om any urban
mersedinan unmovlng and
everyday world，neVertheless
guage systems：he prayedto
Centeちnaivelyim－
br himunshakable
livedinsevera11an－
Godinonelanguage
（Church Slavonic），SangSOngSin anotheちSpOketo
hisねmilylna thirdand，Whenhe beganto dic－
tatepetitionsto thelocalautborities througha
SCribe，hetriedspealくing yeta fourthlanguage
（theo銑cial－1iteratelanguage，‘paper’1anguage）．All
theseare diだerentlanguages，eVenなomthepolnt
Of view of abstract socio－dialectologicalmarkers．
But theselanguageswere not dialogica11ycoordト
natedinthelinguistic
ant；he passed魚●om
thinlくing，autOmatically：
itsown place，andthe
COnSCiousnessinthepeas－
one to theotherwithout
each wasindisputablyin
place of each wasindisput一
able．”（Bakhtin，1981，p．295－296）
Bakhtinmaintainsthatcontradictionandcon一
鎚ctbetweenlanguagesisthepreconditionfor dia－
10glCOOrdination．The peasantinthe bove
illustration，thro噸h“criticalinteranimationoflan－
guages”or“regard（ing）onelanguage（andtbeveト
balworldcorrespondingtoit）throughtheeyes of
anotherlanguage”，Willcometo know that“tbese
were notonlyvariousdiだerentlanguagesbutinter－
nallyvariegatedlanguages”（ibid・，p・296）・Thenhe
willstartto actively chooseisorientation among
thev拡iouslanguages．
The second良）rmisa mere co－preSenCe Of
two di鮎rentlanguages．Altboughwe couldfind
“doublevoIClng”betweentw（）di鮎rentlanguages，
itremains“withinthe boundariesofa lngleh r－
meticandunitarylanguagesystem，Withoutanyun－
derlying如ndamentalsocio－1inguisticorchestration”
（ibid，p．325）．Bakhtinmainta nsthat thedouble－
voIClngin poetic and rhetoric genresremains
withinthiskindofbrm anddegreeoforientation．
The third，mOStdeveloped 払rmisthedia－
10glCOOr ination ofsocia11y stratifiedlanguages
Wbichare contradictoryto each otheこBakbtin
SaySin metaphoricalterms‘Authenticdouble
VO cedness”is“not exhaustedinthosedialogues
andremainsinthe discourse，inlanguage，1ike
Spring ofdialogism thatnever runsdry”（Bakhtin，
1981，p．330）．Inthisねrm，participants’interanima－
tionof sociallanguages opens upnew formation
of orientation．
This developed dialoglZmiswellillustratedby
Bakhtin’sotionof“（the）internallypersuasivedis－
COurSe”．This notionis oppositeto then t on of
“（tbe）authoritativediscourse”．Ⅶhile“theau ori－
tative discourse”demands that“weacknowledge
it，tbatwe makeit our own”（Bakhtin，1981，
p．342），“theinternallyp suasivediscourse”has
“creativityand productivlty”asdemon tratedbyin
theねctthat〃sucba word awakensnew andinde－
pende t words，thatit organizesmasses ofour
wordsなom within anddoesnot remain aniso－
latedand staticcondition”（ibid．，p．345）．
或2 βねg曙gC 払〃rゐ〝ガ〃乃 g乃 C払ざざr〃〃椚 βゐ－
どβ〟和g
In terms ofBakhtin’s distinctionof prlmary
and seconda叩genreS（Bakhtin，1986，p．62），the
discursive formationiny classroomdataisan ex－
ample of secondary genre．Intb classroomdis－
COurSe，thereis alinguisticd versl yOf opposites
includingvernacularversus standard，SpOkenveト
SuS Written，andthechildren’sversus the teach－
叫jiMoro：ZPDasⅥ）icesinUnity：血EthnographyofDialogueinClassro。mll
er’slanguage・The女）rmationof this econdary
genreis complexlyconstructedなomthoseoppo－
sites．
In my classroomdiscourse，nOtOnlythe
teacher butalsothechildren combinethetwo
ねrms of address and紬o styles，Whichmake up
the complexcompositions oftheirutterances．
ThusintermsofBakhtin’sotion of multivoiced－
ness，this class，WeCan Sa沸is equlppedwith
double－VOicedness．Howeveちat th same time，it
isnot welldevelopedan bascertainlimitations．
Accordingto theBakhtin’s formsanddegreesof
dialoglCCOOrdination，it may remainintheseco d
brm．Althoughwe canfind hererogeneousvoices
intheclass，itseems that thesevoiceshavenot
yetdeveloped“azone ofcontact”（Bakhtin，1981，
p．346）．
DoublevoIClng
children’sutterance
drenseem to pass
nacular genreto
genre automatically
Bakhtin．
SeemS tO beless developedin
thanin theteacher，s．Tbechiト
缶om thehetero－addressedver－
the mono－addressedtandard
likethepeasantdepicted by
Thechildren alsoh velimitedinteractionalre－
SOurCeS．恥rdisplayng hearership，theyuse sound
Slgnals，Or Simply stoptalking，and they havelim－
itedmeans for demandingthe teacher’shearer－
Sbip．Inthiswayinteractionalresourcesare
unequallydistributed between the teacherandthe
children．
Aゴ ア協g鞄αCぁだr〟ざd〟gゐ〃㌢
The teacherutilizeslingulSticdiversityin his
COmpOSition of utterances，Witb vernacularand
standardforms．He doesn tuse thesimple shifts
between thehetero－addressedvernacular and
mono－addressedtandardobseⅣedintbechildren，s
talk．
Theteachercomposes hisutterancesapproprト
atingchildren’shetero－addressedvernacularfo ms．
In‖retellingり，〃takingout〃，and〃replaylng〃，the
teacherapproprlateSChildren’shetero－addressed
VernaCulaちaSifheis autboringtheir talks．
Howeveritseemsthattheteacher，sdialoglCaト
ity hasnotyet maximallydeveloped・Thelimitis
Wellillustratedby heEpisodelObelow
EpisodelOoccurred aftertheclasslearned
abouthe d此cultiesexperiencedbypeopleinthe
heaviestsnow以IareainJapan．Theyreada story
ina textbookabouthow hard 畠remenworkedto
guardthehydrants duringa heavysnow払1l．A托er
readingthe stor沸tbeteachercommentsonthedif一
缶cultiesinutterance565anda girl（Ritsuko）ad－
dressesa questionto himinthevernacular style．
Thisquestion sounds asifit comesた・om a“ねmiト
iarandintimategenre”（Bakhtin，1986，p．97）．
The teacheranswers Ritsuko’squestionin
StandardJapaneseand neither“takesout”nor“re－
plays”Ristuko’s question．Ibear perplexltyinhis
VOice．Howevertbisquestionseems very creative，
iftheclasshadtakenitup，it wouldhavepro－
ducedinteresting discussion．
The teacberseems to“takeout”only what
be can“explicate”，tbatlS，Whathe can ransmit
knowledgeabout．Ⅶbentbisisnot possible，be
leavesitin thereservoir ofthehetero－addressed
vernacula】二
Iconcludethisclasshasnot yetdeveloped
theirlinguisticdiversitytocreateinternally persua－
sivediscourse．
ExcerptlO
565′托acher：
566Ritsuko：
567′抱acher：
568Ritsuko：
Korewa（0．5）kajinotokikomaruna：kooiutokowa bai
SaI勺uunana peeJI
Demona：yukidek由ittekienekana sensei？（vernacular）
Doo daroo hbhh
O hbhhh
ExcerptlO
5651もacher：That（0．5）theyhavedi放cultyinthecase of畠re，inthis kindofarea・
Ⅵも11，100kat pagethirtyseven．
566Ritsuko：But，Iwonderiftheycan putoutfiresbysnol弔teaCher？（invernacular）
567Tbacber：Iwondeこhhhh（standard）
568Ritsuko：Ohhhhh
12
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